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The Quality of Life of Disabled Students

The problem of life’'s quality is ambiguous and tidimensional because it refers to the entirety of
human’s life, which is: to sense human’s self-awmess in it's every sphere of personality, i.e. [@tais
intellectual, social and spiritual, to formulate gnoup and individual dimension, in objective andbjsctive
categories, and also in context of diverse andifsp@onditioning of existence. Z. Palak (2006, ypc@nsiders
that sense of quality of life from subjective powft view is “the most significant in the whole régtory-
incentive system of an individual”. Peculiar compesion of the meaning of quality of life in thebpctive
sphere, compared with sense of happiness andasditisf from life is particularly important in comteof
disabled persons. E. Augustyniak-Nawrot (2001, 8). donsiders that the quality of life in case ofatiled
persons means, the same as in the case of nobledigaersons, the sense of pleasure, satisfaction éne’s
own existence, which gives aim and meaning of lifegontext of one’s own needs and abilities.

J. Kirenko (2006) enumerates the measures oflifigfality in the subjective spheres. These measures
describes feelings, expressed by disabled peoptajtahe past (perception and estimation of thagshithat
were in past), the present and the future (expeo&tperspectives, aspirations). We perceive aatity of life
as the resultant of model — ideal sense of satisfaand current realties.

The sense of quality of life refers to variousesgs of human’s existence, including the perception
educational successes. Education of disabled pertdharouses a lot of controversy, both: amoxrgeets and
persons concerned. In accordance with UN ConverfitinDisabled Persons we recognize the equalitygits
among disabled persons, their right for socialgraéon and recognition of fully autonomy of chaickhe
choice of educational system, it's profile and diien is a crucial decision for every human whichs han
influence on educational, professional career &at Ichances. Contemporary outlook on full rigbfslisabled
persons is unquestionable, however obstacles snpitactical realization occurs. Disabled persors lbaver
level of education (at it's every level), the ratepersons which hold an university education & . 3 times
lower than among non-disabled persons. The smaibeu of disabled students result from number ofauibss,
which they face in the early period of rehabilibatiand education. D. Gorajewska (2006) classify,aas
belonging to a category of these obstacles thewiatlg ones: small group of students educated iversal
secondary schools and low percentage of personsneoging to matura examination, architectural, foian
barriers and barriers in the access toward infdonathe lack of acceptance in the group of peatstaachers
(including university teachers and compensatiotiélide, that is: expectation of privileges anda®!

Overcoming these above mentioned difficulties weedot only systematical, unified legislative
arrangements, but also fully commitment of socwftylisabled and non-disabled persons in discovdifap
resources, not — a consequences of disability, itdesp it's sort, level and source. Disabled perssran
addressee, not only of rights, but also of oblmagi It demands complex therapeutically — rehalitih and
educational solutions consistent with contempotbepretical thesis and legislative arrangementseference
to disabled persons, their activity in life of peutar society is expected. De Clerk, Goedele A.(RD07)
describes this process, as a process of awakimg fine passive existence and stagnation, from thedved

dreams about ideal conditions for disabled.



In Poland there is no unified standards in spludéreupporting students with disability, and thetbes
organized supporting system is — according to Gz&lowska, H.Zuraw (2006) — at Podlaska Academy in
Siedlce and at Warsaw University. At these unitieisistudies about 500 students with various softs
disability, for whose social assistance, life aeldabilitation consultancy is organized. To carrytbese actions,
the plenipotentiaries for disabled persons werledahto being.

Krakéw — city of universities — cannot be praided significant number of disabled students, they
constitute only 14% (70 students) of a number adsits attending at early mentioned universitigsil&ly, as
at other universities in Poland, also in Krakéw plest of disabled persons plenipotentiary was datieo being.

It's mission is to help and support students witkalility in a process of education and preparation
commence job on an open market. Universities haou& organization of the post of disabled persons’
plenipotentiary. UJ and AGH has an Office for DisabPersons which employs manager and cooperating
consultants (UJ) or lecturer (AGH). AP has a Pleteptiary of Rector for Disabled Persons, whosetion is

held by academic teacher. The offer of aid depamdstudent’s needs and changing legislative arrargés.

The most visible changes in offer are noticed oexample of comparison of changes at S. Stasziedusity of

Science (AGH) in sphere of deaf student’s support.

- Year 2001 — AGH joined “Program of Universities dfrilly to Disabled Persons” and as a first in
Malopolski Region made use of “Pitagoras” progrgrorsored byPFRON (The State Fund of
Rehabilitation of the Disabled);

- Year 2003 — Calling into being the Office for Ditadb Persons;

Year 2006 — employing sign language interpretetsps& task is to help employers and
students to communicate each other during clasm®xams, in accordance with the
regulations there is possibility of usage of hdigign language interpreter;

Year 2006/7 — creation of service (aid) for deafients while placing main library at their
disposal, as well as enabling students to use ffewices which support hearing;

Creation of website for deaf students and signdagg interpreters, as well as creation of
Association of Disabled Persons AGH,;

Organisation, in cooperation with The Polish Asation of Deaf in Krakow organises
courses of sigh language for students and emplogéesGH, integration camps,
workshops — which acquaint students with the essehdeaf problem and alienation;

In the light of the aforementioned consideratioeréh must be question posed: how
disabled persons evaluate their quality of lifesphere of education at the university

level? Is an improvement of quality of disableddgtots’ life possible?

Student with disability of vision as an addresseefaights and obligations in light of own

researches



The aim of research was to establish the opiniorvisfially challenged students about
functioning of the plenipotentiary for disabled gans at three universities in Krakéw, as well
as to identify the shape of mutual cooperationgimion of researched persons. The main and
detailed scientific issues were formulated in foflog questions:
1. How students with vision disability perceive theiudies in sphere of support on the
part of university society?
2. Does students with vision disability, and in whagee, make use of support offered
to them by plenipotentiary for disabled students?
3. How researched persons evaluate their cooperaiibrplenipotentiary?
4. What are the expectations toward plenipotentiary?
In diagnosis of subjective sense of life’'s qualégd vision-disabled students’ problems
perception, the method of individual cases was .usgdrview questionnaire was used as a
scientific tool. Researches were conducted by stiudiePedagogical University of Cracow —
K. Tutaj - under the direction of the author akthnalysis in May 2007. Voice recorder, with
the consent of researchee, was used to record cotsinhe research five students took part —
age 21 to 25, who represented different univessdiad fields of studies.
Kasia — 5" year of special pedagogy, APThe choice of her field of study resulted front he
personal interests and will to help others. Whea wfas in secondary school she was put
forward to the contest for volunteerssi@®u Wspaniatych” — “Magnificent 8”, nowadays she
is volunteer in special school, she cooperates withDymna's Foundation — “Mimo
wszystko” — “Against the Odds”. She sings with neugioup. She derives a lot of satisfaction
from her studies, she estimates well her contattt peers. She uses black-print writing, she
takes notes at classes by her self, she uses miagnglass and always has possibility to pass
her exams in alternative way, e.g. orally or witlicreased forms. She make’s her living
thanks to various scholarships, nursing benefiteeanse of moderate degree of vision
disability: “the situation of disabled student seetm be very profitable, there’s nothing better
than studying” (quotation). She occasionally usemfrsupport of plenipotentiary, e.qg.
signature on the form concerning the shift of tefrmaintenance grant application.
Ola — 4" year of political science, APShe has chosen political science, not history iefwh
is her passion — because she interests most widemadistory. She doesn’t considers herself
as a disabled person, despite she’s under theasipe@hysician because of cataract and
nystagmus. She uses magnifying glass and takeg-ptad writing notes. She makes her
living with maintenance grant, special and sciéngtholarships. She doesn’t receive nursing

benefit, as well as not using support of pleniptiten.



Magda — ' year of supplementary studies — Russian studies,JUShe has a MA degree in
Ukrainian philology, she is interested in knowledg®ut both: Slav countries and culture.
She is going to start studies at the departmestolpture at Academy of Fine Arts (ASP),
but she doesn’t know how she will handle painting drawing lessons — maybe in individual
course? She is a blind person from since she was because of retinophaty of prematurity.
She uses Braille alphabet, she was making notds platte and chisel, currently she uses
Braille machine or computer with software for blipdrsons (JAWS) more often, she records
classes by voice recorder, she scans books and filayn in digital form — by listening, in
extraordinary cases she asks her friends for I&#p.makes her living by maintenance grant,
special and scientific scholarship. She doesn’ttaxnor cooperate with plenipotentiary,
because she didn’t received support “immediatelyiile she was trying to get a possibility to
live in university’s dormitory.
Ania — 3 year of Slav philology, UJ.She comes from Sofia — Bulgaria, she is in Krakéw a
a Erasmus/Socrates Program student. In secondaoyplsshe met Polish girl who taught her
polish Braille alphabet, then she wanted to maBt#ish language, literature and culture. She
contacted with Jagiellonian University’s plenipdtary by e-mail and was provided with
support while her stay in Poland. She uses aresation service, book-scanning service and
English language course. She gets materials frasses in digital form or printed in Braille.
She makes her living by program scholarship andigpgrant — as a person with serious
level of premature vision disability, geneticallyntingent.
Karolina — 2" year of sociology, AGH. She is a blind person, because of glaucoma, she ha
sense of light and perceive some colours. She watstestudy philosophy at Jagiellonian
University, but she wasn’t provided with a roomdarmitory, that's why she has chosen
sociology at AGH. She uses Braille alphabet fomgkotes, as well as notebook with JAWS
software or voice recorder. Only once lecturer Wicwgree for voice recording (“she was
prejudiced against it because of her recorded recand for fun placed on Internet” —
guotation). She arranges exams individually. Shes ugphlo-information studio at AGH,
where she is able to print text in Braille alphaléton mutual agreement between AGH and
UJ she attends English language classes, whergeshi®raille prints. She receives scientific
scholarship, special grant and additional financingm EQUAL program (for area-
orientation classes).

Combining gathered data about forms of plenipodeiets’ for disabled persons
support, it was found that students most often ehecational service in form of classes

materials reproduction, use of necessary deviceBbmry, area orientation classes and



foreign language classes in small, three-personpgr@UJ and AGH students use this form of
support permanently). Four from five students uséormation about existing possibilities
of financial support or available training. Plertgatiary cannot directly offer financial and
social support, but is able to give an opinion @pligation-request for subsidising from
university’s funds (AP) or help to grant dormito(fGH). Researchees didn’'t use from
consultancy in process of choice of field of stsdi@s well as psychological support,
specialists employed in medical centre for students

Generalising the results: four from five studesgtimates positively the general range
of plenipotentiary’s support, whereas plenipotagita personality in direct interpersonal
relations was estimated badly by two persons. Mbseésearchees’ expectations is pointed at
the office of plenipotentiary, not at particulargen who hold that office. Greater availability
and individual approach toward student was demandsdwell as more area-orientation
classes and in sphere of rights and obligationglisébled student. On the other hand:
plenipotentiaries demanded greater self-reliancgtwdents and understanding the essence of
fulfilling student’s obligations in accordance wigdninciple: “disabled student doesn't vary
from other students in sphere of rights and obiliget only the realisation of it can assume

alternative forms, that takes into account the i$ijpezharacter of disability” (quotation).

Conclusion

The needs and expectations of disabled studepot# aln offer of equalizing chances
in a process of education, which is one of dishlgersons plenipotentiary’s tasks, are a
natural factor which decides, whether mutual coafpen will be started or not. Whereas the
quality of this cooperation depends on mutual retet, which should be based on readiness
and openness of both parties toward face to faceusters. Presentation of individual
silhouettes of students with disabled vision isr@op for overcoming of barriers and myths
which concerns their abilities and limitations. Ttaet of university level education is an
evidence of their creativity, which improves thige’s quality.
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