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TUTORING PHENOMENON
AMONG STUDENTS OF SPECIAL NEEDS EDUCATION

The term of tutoring was introduced by David Woodletermine informal, natural
and spontaneous teaching. It takes place in sigbf social interaction, enriched by
naturally appearing ‘didactic and educational omes (Brzeznska, Lutomski, Smykowski,
1995). This issue is discussed by a great numbauatbirs (Musatti 1981; Forman 1981;
Cazden 1983; Tudge and Rogoff 1989). In the tegel@arning process a leading role is
attributed to a tutor of the same age.

In his deliberations on the phenomenon of tutoridgyvid Wood ( 1995, 1980, 1986)
used the following termsnstruction, teaching andtutoring. At the same time he considered
the term ‘instruction’ to be of overriding import@and he understood it in terms of
intentional acquiring of knowledge and of pupillsildgies. In addition, he divided
‘instruction’ into: natural and spontaneous teaghinformal teaching or tutoring, and
intentional and more formal teaching.

Children’s tutoring

D. Wood carried out research on the tutoring phesram with reference to deaf
children (Wood and others, 1986). His conclusiaas lze generalized. Wood examined deaf
children as, according to him, they are most vhksr to strict control of adults. His research
findings demonstrate that control and correctiopugils in situations of tutoring produce
very good results in a short length of time. Howeifehe length of time is too long its
results are opposite. The children who are kepeuegcessive supervision on the part of
their tutors are unable to develop self-control eadnot learn how to shape their own
competence.

A system close to tutoring prevailed at the turthe 18" and 18' centuries in Anglo-
Saxon countries. It was a monitorial system nanfiedl &s creators-Bell and Lancaster. It
consisted in the fact that more advanced studemisifors) taught their weaker classmates
what they had previously learnt from their teach@fsipisiewicz 1980, p. 184).

The reference to the phenomenon of tutoring cem la¢ found in the works of
J. Piaget. According to him, the interaction betwstidents of the same age is the interaction
taking place between those who are equal to onandlowever, if the process of teaching
by a peer is to bring about the desired effectneas should adopt different viewpoints. W.
Damon (1984) maintains that teaching by a peer Ineagffective only when one of the
children possesses a greater knowledge in a gigkhthan their peer, and both children have
a considerable insight in this field, as well &® heed to improve it. Moreover, he believes
that peers’ cooperation is ‘an ideal techniquenmioeiraging children to respond to an
intellectual challenge of discovery of new andidifft principles.” The process of learning to
communicate properly by means of the written arakep word, the discovery of the logic of
scientific theorems, and becoming conscious oftipalireasons fundamental to the system of
social control may be enforced as part of coopandtased on peers’ interaction. Such
intellectual benefits widen the limits of childrerpsychological capabilities. As a result of
them, children develop at their best in conditiohkighly-motivated discovery, of free
thought exchange and of bilateral feedback. Theseteracteristics based on the cooperation
of the exchange between children (1984, p. 340).

D. Jaques (1997) emphasizes a significant rolegobap leader, or Pre-School and
Early School Education; specialization in Oligoptopedagogy in Radom.



In numerous publications their authors lay gesaphasis on a group work, as it
seems to be the most optimal form of work. Thertatgpphenomenon can be observed in a
group work and then be used for the needs ofehehing-learning process.
Experiment

The phenomenon of children’s tutoring aroused ngrest. Towards the end of the
1990s | conducted research involving 144 first-f@na pre-school pupils. These findings
concerned the turning point between nursery amdgry school ( 7 and 8-year-old pupils).
They brought me to interesting conclusions on tatpand were the inspiration for further
investigation.

| decided to verify the development of this phennoreamong elder students and
adults. To that purpose, in May 2008, | performeaaperiment with the”ﬁ-year students of
Special Needs Education at UMCS University in Luleid with the %-year students of Pre-
School and Early School Education with the spezaiion in Oligophrenopedagogy in
Radom.

60 full-time students from Lublin and 30 full-tina&d external students from Radom
participated in the investigation. The experimeorisisted of several stages. | described its
course to the students, giving them the experirsefijectives, and made sure they had
understood it well.

Stage I-PRE-TEST

All students were provided with a sheet contairfing logical tasks ( logical tasks of
which | made use in the experiment were taken fildensa prezentuje: zadania i testy na
inteligencg.” MENSA presents: 1Q tasks and tests.’ The testeevehosen from®igrade of
difficulty to enable all students to do them wellhey were given 15 minutes to solve the
tests. At this stage | selected tutors accordirntyéccriteria of correctness and speed. Tutors
were those students who solved the tests corrantyneeded the least time of all to do them.
The first criterion was correctness, the secondveaetime.

Stage |l

At the second stage | created triads through ttnedoction of the most effective
person, that is a tutor, to two people with theseaest scores and, one by one, | approached
the centre of the row. The score divergence betileetutor and two other people was
gradually diminishing. In this way 20 triads cam#oiexistence.

The triads’ aim consisted in solving the tests thge Each test included 10 logical
tasks of similar level of difficulty to the firsth@. At this stage | also verified the correctness
and time employed in solving the tasks.

Stage lII-POST-TEST

Like in case of the first stage, students solved fasks individually.
Stage IV

Every student completed a short, anonymous quegtice signing it with a
pseudonym. It was a source of the following ddta:ytear of birth, sex, parents’ education,
number of siblings and sequence of their birth¢@laf residence (city, town, village), the last
term average mark, qualifying course and additidie&d of study.

In the analysis of the data | compared 20 triadsiibtime UMCS students, 10 triads
of full-time Kolegium Nauczycielskie (Teacher-Traig College) students, and 10 triads of
external Teacher-Training College students.

The analysis of the data concerning students

The biggest age diversification, for obvious reasavas found among external

students. Over 84% of all respondents were bod®86-87. (Table 1).



Lublin 2 2 2 8 46 60
Radom
full-time 8 21 1 30
students
Radom
external 1 3 1 2 2 1 2 8 10 30
students

Table 1 Students’ year of birth

Among the research participants were only 5 mers fHtt is connected with
feminization of education. What is interesting, fofithem became tutors.

The analysis of education of students’ parents chestnates the broad spectrum-from
primary to university education. More than 47%athers and 50% of mothers represent
secondary education. In the analysed group motledinsitely constituted a more numerous
group with a university education. (Table 2 and 3).

Lublin 5 24 24 7 60
Radom
full-time 2 7 18 3 30
students
Radom
external 0 13 15 2 30
students
Altogether 7 44 57 12 120

Table 2. Fathers’education

It is a prevailing trend in a contemporary societysing from the shift of social roles
in families. It wields enormous influence on dnédn’s development, since a mother’s figure

is usually the closest person who dedicates & lotn@ to her children and shapes a young
person.

Lublin 1 10 35 14 60
Radom
full-time 2 8 10 10 30
students
Radom
external 1 9 16 4 30
students
Razem 4 27 61 28 120

Table 3. Mothers’ education

Around 10% of all respondents were only childrelne Tamily structure is one of the
factors which has an impact on children’s socialetlgoment. It can be assumed that children
growing in numerous families are better preparedie group cooperation than the only
ones.(Table 4).
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Table 4. Number of siblings and birth sequence

The majority of the respondents (over 63%) camen frowns.
It may suggest that possibilities and social maneke town children more willing to
enter university education. (Table 5).

Lublin 15 25 20 60
Radom
full-time students 8 9 13 30
Radom external 8 11 11 30
students
Altogether 31 45 44 120

Table 5.Place of residence

Almost 70% of all students scored the last termraye mark of 4.0 in the scale from
2(failed) to 5(very good). Only two students fromblin obtained lower than 3.5 last term
average mark. On that basis we can presume trddrggiare eager to study. They care about
marks and their ambitions are high. Probably themose is not limited merely to receiving a
university degree but to being a qualified spesidlighly valued by future employers. (Table
6). Some students decide to specialize in additields of study in order to diversify their
education and make it more versatile. It is dictdig a growing market demand for
professionals.

Lublin 2 22 25 11 60
Radom
full-time 6 18 6 30
students
Radom
external 7 10 13 30
students
Altogether 2 35 53 30 120

Table 6. Last term average mark

In Teacher-Training College in Radom all femalelstuts study just one field: pre-
school and early school education with the spexatibin in oligophrenopedagogy, whereas in
Lublin students chose out of three specializations:



= 9 - oligophrenopedagogy

= 22 —tyflopedagogy

= 29 -resocialization
Moreover, 12 students study contemporarily andileéd.
Tutoring phenomenon among students

Taking into consideration the data concerning emwirental conditions and the
education level of 40 tutors, it can be statedbllews:

1. only 5 of students are only children (more than 8¥#ee siblings);

2. 90% of tutors scored the last term average madbofe 4.0

3. 23 fathers (57,5%) and 30 mothers (75%) of thearrdents have at least

secondary education

4. 15 tutors come from cities, 15-from towns, and ative in a village.

The analysis of the results gained by tutors intpsts and in post-tests and their comparison
to triads’ results brought me to the following clustons:

= all 40 triads scored 50% or even more in the tests

= students from Lublin were more efficient in thegp (triad) — in 7 cases they scored from
90% to 100% in the tests

= in Radom only two triads scored 90% in the tests

= surprisingly, almost all tutors obtained worseautessin post-tests than in pre-tests.

= members of triads, who were not tutors, in 2@sathat is in 65%, obtained better results
in post-tests than in pre-tests; in 10 cases -gheegesults, and only in 4 cases-worse results.
Previous research

While comparing the results and conclusions draswmfthe research | had conducted
among children and among students, you can notidaio similarities. In the research
concerning children there are similar relationsiclvioccurred in the results of tutors and of
students’ triads. Both children, solving tasks astptests, and students as the whole triad,
obtained better results.

However, | noticed a surprising relation- a verpddadutor lost the most in post-tests.
Maybe such a tendency is caused by the respomgithidit tutors take for solving the task by
triads. Students were very serious about perforriirsgexperiment. It seems that children
lacked this seriousness and they were just playimgreas students strived to show their
knowledge and abilities, and come out well. Workimgler pressure made tutors ‘burnt-out’
working with triads, and thus they obtained waessults while solving the later tasks on
their own. Still, the reason for that may be digf@- by adjusting themselves to the level of
triads, tutors could not return to their own wdyemasoning in a short time. That is why too
wide divergence between tutors and other memlaeag’of reasoning is not desirable.

There exists another similarity between childred students — that of their family
structure - the majority of tutors in both groupslisiblings.

Conclusions

The phenomenon of tutoring exists among studerdsan be used if we adhere to
certain principles.

The research results show that tutors should bgechisom students who have:
siblings, parents with at least secondary educatiome from towns and receive good marks
in education. Notwithstanding this, it is worth rembering that the introduction of a very
good tutor into a weak triad is doomed to faildnest of all of the tutor. Even the best tutors
who join weak triads obtain worse results and aféeds are slower at solving tasks. It is
probably the result of a wide divergence of commmund for agreement. The closer level
the tutor represents, the better results the teadives and the tutor loses less or nothing.
Thus, the best students should not help the weakest, as there exists too big difference
between them. This task should be performed byageestudents since they will have a



closer contact with their peers. Solely people aflea bit better , have similar experience
and associations, as well as the capability afisf knowledge and skills in an accessible
way to other members of the group can be tutorshi&t opportunity another conclusion
crosses my mind - if not every person can be a ¢atod, not every person can be a good
teacher. Taking that into consideration, shouldhaeselect candidates for pedagogical fields
of study?
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