Teresa Parczewska Ph.D.
The University of M. Curie-Sklodowska
Lublin

Hobbies and interests of younger pupilswith intellectual disorders

I ntroduction

Intellectual disorders affects 1% of all the pleo It can be a result of pathomorphisms or
the damage of the brain in the foetal life, duranghildbirth or soon postnatally. One of
essential problems of the special education isitbkision of retarded persons into the
stream of social life, despite their psychologiaald physical disabilities. Every human
being, also the intellectually retarded feels ted of being useful, wants to have an
opportunity to communicate with other people, wshé& use from cultural assets and
create the culture, as well. The mental retardatibough ,dissimilar” in some respects,
are not completely different, they can functionmally with a little proper help, with the
advantage for themselves and the society. Like yewer else, they have their own
interests, passions and hobbies.

The problem of interests of younger pupils gtdls not been examined sufficiently in

every respect, few are publications in this rargewell.

The notion of curiosity, interests and factors determining their development
Interests come into being and are shaped itigetawith the outside world. They are

normally preceded by curiosity which is the mospariant factor contributing to the
cognition of the world. ,An interested mind is abantly on the go, it investigates and
seeks material for the thought, like a strong anthd body is in the continuous search of

nl

food””. An observation of a small child reveals his arineessant act of investigation and

trying everything, experimenting with the surrourgliobjects. Where the astonishment
appears, one can also encounter a lively thirstesf experiences and contacts with new
and various facts. The cognition of occurrencesciwhvould evoke curiosity are usually
accompanied by positive feelings, e.g.: satisfaciioy, pleasure, contentedness.

Curiosity is qualified in the psychological lisgure as ,the manifestation of the cognitive

activity under the influence of certain phenomengnts, problems, without the order or
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the external compulsiof” As defined by ,The Dictionary of Polish”, curigiis ,an
inclination, a strife for the recognition of somieilp a wish of learning about something,
interest in something, curiosity, an interdst”

Psychologists agreeably claim that a child whesdnot have any opportunity to satisfy
his or her own curiosity, in the future will notelea sufficient motivation for learning, and
taking up a hobby will seem to him or her as soinettrivial and uninterestitg

A teacher wanting to arouse the cognitive curiositychildren, and then maintain it,
should provide the adjustment of the appropriate, the maximum communicability, the
form and the manner as well as the variety of theveyed meaning. A higher degree of
curiosity is developed under of the social influescin a certain moment the child is well-
informed that he or she can solicit other persaasnterrogation so as to enrich his or her
own supply of experiences. In time the curiositamfes into an interest in problems
which appeared from the observation of things &edgathered material. According to A.
Gurycka, this interest is a ,relatively permanantl observable striving for the cognition
of the surrounding world, assuming the shape oftiented cognitive activity of definite
intensification, appearing in the selective relatio the surrounding phenomena, i.e. 1 - in
perception of definite features of objects andrthaationships, the relationship occurring
between them, and also selected problems; 2 -eirptinsuit of examining them, studying
them, solving them and 3 - in experiencing variteelings (both positive and negative)
connected with the acquisition and possession ofedge”>

According to E.B. Hurlock, ,interests are a smuof motivation which prompts a human
being to activities compliant with his or her desirin the situation, when there is an
opportunity of a free choicé’When an individual feels that something bring hiemefit
and satisfaction, he or she develops interestssmdirection.

Interests play an essential part on every sthheman development, yet they are subject
to changes in the course of the physical and edtlal development. In one’s childhood
they provide the motivation to learn, influence 'srigehaviour and attitudes as well as the
intensity of children’s aspirations.

The development of interests depends on marngriaanost important of which are :
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* Biogenetic factors - age, sex, abilities;

» social and cultural factors - personal patternswearld of objects, peers,
accessibility to cultural resources, programmesraathods of education.

The process of interests’ development goes tirdle four phases:

» the curiosity of the world in the face of everythithat is new, unknown, strange,
unclear;

» the selection of the cognitive activity impulsesncentrating the cognitive activity
on definite impulses which are supposed to bectmedntent of interests;

» the personal satisfaction from the research resmitsthe resistance to a failure in
this range;

» the self-amplification of new interests via the Wwak up “the hunger for
knowledge” in a given sphere, the raise of thelle¥sensitivity to novelty and the
vagueness within the range of the woken interekishwforce to further cognitive
activities’

The course of the interests development is repteden Fig. 1.

Fig. 1 The process of interests development

(7 X @@@

arousing encouraging the pupil's _(gainin reinforcement
interest self-activity own activity self- degendent in the form of
/evoking /providing /searching result __prize

in pupils hints as to for answers to /being succdssfu /teacher’s

a feeling of where to questions, satisfaction and peer’s,
lack of search for problems/ recognition /
knowledge the answers/

The content of interests depends on first of alittural factors, social experiences,
pedagogical tendencies, individual living condigaf children.

Interests most frequently remain related torteeds currently felt and are conductive to
their satisfaction. The bigger the need has bessfisd, the stronger and more permanent
the interests will be. R. Wtkowski (1985, p.3), distinguishes two basic typkmterests:
passive and active.The passive interests are frequently definedeatadhtive interests. A
child declares that he or she is interested in doimge This kind of interests can be
investigated - depending on the child’'s age - byamse of conversations, written
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statements, tests, questionnaires. If the childonbt ascertains that he or she is interested
in something, but also he or she acts towards et into the object of his or her own
cognitive endeavour, then we can speak about ttieedaterests, which we can examine
based on the conducted observation of the chilebebiour in different situations.

With reference to the intellectually retardeddien, the development of interests can be

limited.

Resear ch problems and the methodology of research
The basic aim of the conducted research waeettegnition of interests of children with

the intellectual handicap in the mild degree, ie ylounger school ag&esearch covered
53 pupils /23 girls and 30 boys/, from the gradde Il of the District Complex Of
Special Schools in Legionowo /the Mazovian provinag well as classes in integrated
elementary schools ingczna /the province of Lublin/.

The research problem to be solved was contamélae question: What kind of interest
do the children with degree of a mild intellectdédoders develop in the younger school
age?

An enormously precious research technique ofilpupterests is the technique of
observation which can take different forms. Accogdio the degree of the methodological
correctness one can favour:

» the technique of casual observation,
» the technique of observational diaries ,
> the technique of categorised observaftion.

The research of interests of schoolboys frorasda | — |1l was conducted with the use of
the categorised observation and the conversatioestipmnaire. The conversation
guestionnaire was used for the measurement ofesteexpressed verbally; it enabled to
find answers to the following questions:

* How do children with the mild degree of intelledthandicap spend their time free
from school activities?

* What games and toys are preferred among the exdromiglren?

* What do they like collecting?

 What books, periodicals, television programmes aathputer games are they

interested in most?
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* What are the jobs of their dreams?
The observation was used in order to evaltr@enterests shown in activity. There was
an attempt to answer the following questions:
*  With what objects do children play most oftenidgrspontaneous activities?
e With what topics do they raise most often in themnversations with adults or
peers?
*  Whit what subject matter do they take up most oitespontaneously performed art
works?
Findings
On the ground of the effected conversationshenways of spending free time it has
been stated that: 39.6% of the examined pupils midigigly plays games, 20.8% watches
television, 15.1% plays football, 11.3% cycles,%.plays computer games and 5.7%
listens to music. Since most of the examined céridplay in their free time, it was
examined what kind of games and toys they prefee. Jathered data are presented in

Table 1.

Table 1 Games and toys preferred by childrehénypunger school age with the intellectual distrde
Iverbal declarations/

No. Girls Boys Total
Types of games N=23 N=30 N=53
number % number % number %
1. Constructional /blocks, puzzles, 4 17,4 8 26,7 12 22,6
sand, plasticine/
2. Thematic /toy cars, dolls, 11 47,8 5 16,7 16 30,7
mascots, materials on nature/
3. Motor outdoor activities/with a 6 26,1 16 53,3 22 41,5
ball, playing tag, running,
jumping, cycling/
4. Musical /listening to music, 2 8,7 1 3,3 3 57
singing/

As shown by the data, the girls prefer sligltifferent games and toys from the boys.
The most popular among the girls are games /47\8@b the use of dolls, mascots,
various materials on nature and motor outdoor ga@®4 %/, e.g. cycling, walking. Less
attractive activities were constructional games4%’. Two girls /8.7%/ declared that they
like musical games the most, they gladly listemigsic and sing.

The boys definitely prefer motor games /53.3%, most often mentioned of them are:
football, tag, cycling, running and jumping. Seclynthey mention constructional games

126.7%/ including: building from blocks and sandg-gaw puzzle, modelling from



plasticine. Several boys /16.7%/ are interestedhematic games including: playing a
policeman, a postman and a vet.

The vast majority of the examined pupils colldifferent objects, the most frequently
mentioned include: mascots, toy cars, dolls, dsférhair decoration, postcards with
animals, school accessories, computer games, habatarials /chestnuts, cones, shells,
stones/. A part of the examined children /24.5%lated that they collected nothing.

The preferred books, periodicals and televiggmogrammes watched most often are
concerned with storybooks. According to the chidrdey should be colourful and
interesting. What is alarming is the fact that 1@%the examined pupils does not like
books.

The children’s favourite games and objects whigdy gladly play are often related with
their dream jobs, however, 25 pupils in the 53 d@rach /which constitutes 47.2%l/, has
difficulty in declaring their future occupation. &hobs mentioned most often by the boys
are: a policeman, a driver, a carpenter, a sportsma&et, a postman. The most interesting
job among the girls were: a hairdresser and a n@8er jobs mentioned by the girls are:
a singer, an artist, a fortune-teller and a houtgewi

The observation of the examined children conogrrthe objects chosen most often to
play with, the topics of conversations with adudisd peers, themes of spontaneously
performed art works, enabled to make an attempgtéate the revealed interests. The data

gathered in the research are represented by tHe Zab

Table 2 Hobbies and interests of children inyenger school age with intellectual disorders
/revealed in activities/

Girls Boys Total
No. Types of hobbies and N=23 N=30 N=53
interest | % | % | %
1. computer 1 4,3 6 20,0 7 13,2
2 musical 2 8,7 1 3,3 3 5,7
3 artistic 4 17,4 2 6,7 6 11,3
4 drama (theatrical) 5 21,7 3 10,0 8 15/1
5 sports 2 8,7 9 30,0 11 20,8
6 natural science 3 13,1 2 6,7 5 9.4
7 no obbes or interests 6 26,1 7 23,8 13 24,5
As shown by the Table 2. 40 in the 53 examinegilp of classes | - Ill, which

constitutes 75.5% - have revealed various hobliddragerestsThe most popular of them
are connected with sports /20.8 % of the examin#®, second position is drama



(theatrical) interests /15.1 %/, in the further emrdcomputer /13.2%/, artistic /11.3 /,
natural science /9.4%/ and musical /5.7%/. Thetgstamumber of girls have shown drama
(theatrical) /21.7%l/, artistic /17.4%/ and natweilence/13.1%/ interests, yet most of the
boys declared sports /30%/ and computer /20%/ests.

Conclusion
The child’s environment provides him or her wiitipulses causing the formation of first

childish interests. If a child is taken care obperly, these interests are developed more
quickly and have an opportunity to be consolidated.

The most often hobbies and interests shown yetkamined children with mental
retardation in the light degree are: drama (theall;i sports, artistic, computer and musical
interests. The artistic creativity of the intetigglly handicapped persons is developed in
such places as: kindergartens, schools, occupatibaepy workshops, clubs and club
rooms as well as the family environment.

The conducted research has shown that educatiaciities take every opportunity to
care for the spread of interests of their own ceatgrough organizing additional circles of
interests /theatrical, musical, artistic, techniedological, sports/. The vast majority of
children attends such classes, yet not all thenpmreake advantage of this offer. The
conversations with teachers have revealed that@@a&ents do not mind the development
of their own children’s interests, excusing themesglwith the lack of time.

In consideration of the important role which h@sband interests play in the life of a child
and then in the life of a grown-up, one ought tpesg to parents so that they will discover
and strengthen in their child those hobbies areté@sts which will be useful to him or her in

the psychical and social adaptation.
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