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First days in kindergarten of a child with specialeducational needs

Early childhood is an intensive period of the ckildevelopment, time of shaping
behaviors and acquiring, by him, basic skills.His time, the child is especially susceptible to
influences, hence, indispensably it seems to usesthconvenient moment to begin the social
integration process of disabled children with naselled children in kindergarten. One
should underline that the child with special edizcstl needs beginning pre-school education
in an integration or ordinary establishment haadpist to the new and unknown environment
and needs special help in the process of sociejiatiorf. Help, which the child expects,
should come from parents, kindergarten teacheestathnical staff of the establishment, as
well as, from peers attending the kindergarten grothe support should be well thought
over, adapted to the child's needs, age, and tythe alisability.

The child's adaptation to the requirements of #taldishment is influenced by: type
of disability, the degree of intellectual disalyijitthe child's earlier social experiences,
functioning of the group of peers, the teacherksal®r, the establishment's organization, and
the adaptation programs proposed by the kindenmgarte

It is the hardest to enter a pre-school group faremimpaired autistic children,
because they rarely attempt any contact with peArdarge meaning for the child's
functioning in the kindergarten group has the degre intellectual disability. Children with a
mild intellectual disability abide, in kindergartemorms of team life, children with moderate
disability are characterized, in kindergarten, &égr§, reluctance to work with others, and lack
of abiding social rules. Good in coping in a kirgleten group are highly-functioning autistic
children, children with meningeal ruptures-pithizjldren with Down's syndrome with a mild
and moderate disability.

On the adaptation to kindergarten, a not triflinfiuence have the children’s' previous

social experiences. Rich experiences decreaserehid fears and increase attractiveness
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among peers. Then, the child has a richer vocapulkangages in plays, sings songs,
participates willingly in classes. Some parentxyrier to enrich experiences of their children
before the beginning of education in kindergartemy them various polisensory toys and
different pets (fish, hamsters, cats, ponies) akd their charges to interesting places.

For a disabled child, a great meaning has the gemip. Pre-school children can
assure a disabled child self-realization in varifarsns of activity and teach an independent
functioning in the society. It is important to pegp healthy children for contact with disabled
children and explaining them in what way in daiiuations can they help their colleagues
and in what moments should they be especially casiti

Big influence on the children's functioning in tgeoup has the teacher, who has to
direct the educational process in such a way, sodibabled children would be noticed,
appreciated, and respected. Many factors haveeiniel on the quality of the teacher's work.
One of the most important factors is his educatmwell prepared teacher should finish a
pre-school pedagogy speciality and pedagogy fornteamtally retarded. Important is the
teacher's age and emotional attitude towards wBxkessive commitment in the disabled
child's family matters sometimes disturbs the imafehe situation and doesn't allow to
adequately help the child and his guardians. Aromamt element encouraging the teachers to
work intensively is a higher financial salary (nvatiional addition as well as addition for
arduous work conditions).

Kindergarten, as an establishment completing tlieatbn in the family, is obliged to
organize its environment in such a way to helpdrkih adjust to the operating rules. In
intervention groups, the amount of people suppgrtime child is important. In younger
groups of children, three - four years old, besitles teachers there should be technical
support and an additional person, carer, so cdll#te nanny." Of course, in some cases an
indispensable help is the mother of the child, vetays in the hall and, in case of the
appearance of difficult situations, enters the grand help the teachers or takes the child
home. Some disabled children, because of fastirngass, should stay in integrated units till
dinner. In the establishment there should be autdition office and for children needing
quieting down, during the day, there should be maitowing to relax with a limited number
of elements. An indispensable detail of integrdtiediergartens is the room for the children’s
motor rehabilitation, as well as a speech therapifite. In the establishment one should
establish a natural-farm corner, in which the aleitdwill be able to touch and get to know

various animals.



For a child beginning education in kindergartertreaxely important are the proper

educational programs realized in the establishment

Practical solution
In the Integrational Kindergarten no.1 in Lubarfowarents signing up the child in April to the
establishment have to be aware of the fact, tloan fthis moment they are beginning the process
of preparing the child with special education nedthe functioning in a different surrounding.
In May a precise psychological, speech therapy, amghnizational documentation is being
prepared from these children and their familiese Bdaptation program to kindergarten lasts,
usually, form three months to half a year and isistdd to the child's specific needs. Both the
child and his mother are involved in the prograraribg work, the mother and the child come to
kindergarten twice a week for half an hour to sple@oms, in which, at this time, there are no
other kindergarten children. Most often, the clpldys with the mother, but during the program,
as the time goes by, the mother leaves him andesaon, on the kindergarten's premises,
consultations with the psychologist, teacher, apdesh therapist. The adaptation program
concerns the child's slow entry into a differenthdolt involves the structuralization of persons,
space, time, objects, and meals. The child of apaxre begins with the contact with one
unfamiliar adult or a child and is slowly accustalre the presence of many people. Regarding
space, the disabled child, at first, stays onlthmtherapeutic room, then the rehabilitation room
or gym class, until ,finally, he is ready to entee kindergarten room. During work with the
child with special education needs, important & tiime of work of the teacher with the child.
Therefore, educators begin with a half an hour acnwith the child and then lengthen the
child's stay to about an hour. A big difficulty forentally retarded children is the adjustment to
new objects and surroundings. Therefore, spe@aiestlizing the adaptation program begin with
a limited number of stimuli (objects, colors, inges, sound signals, scents) in the therapeutic
room and gradually include new isolated stimulithe child's surroundings. The adaptation
program involves also the meals in kindergartere dlld decides whether and what he is going
to eat. The child independently pours himself samp in the case of the second dish, the
kindergarten adjusts the meal to the child's irtlial preferences. After finishing the program,
the children end up in peer groups. Because ahded number of places, not all children take

up education in kindergarten groups. The secondgbéthe child's adjustment to kindergarten
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is the, so called, "Proper prograinThis program is addressed to disabled childrehtamifted
children who need additional stimulation. The pesgrbegins in September and bases on
individualistic therapeutic work. It includes therk of the teacher, the psychologist, the speech
therapist, the rehabilitation therapist, and theepa The program provides for four obligatory
meetings with parents, teacher's individual coasioibts with a guardian, as well as "School for
parents" including the improvement of the parem¢dagogical skilfsby eight weeks, 2 hours a
week. The teacher of the kindergarten group isamesiple for the realization of the program.

Own research

The research were conducted in the Integrationadi&igarten no.1 in Lubartow in the
first days of September 2007. All disabled child(em) that were beginning their pre-school
education after the kindergarten's adaptation progas well as their teachers took part in the
research. An observational questionnaire of thehimaand the child was used and the
observations were conducted during classes witlwtim@e group that were organized by the
kindergarten teacher. The search was for the antomére questionHow does the disabled
child function in the first days of education in the kindergarten group? For the research needs,
a few educational situations were chosen, for examgxecuting simple tasks, that were
charged by the teacher, by the disabled childcthiel's relations with peers during classes;
abiding agreements by the child, as well as thehterss behavior during organizing classes.

Executive simple tasks by the disabled child

The studied children willingly (60%) and rather hmgly (40%) executed the charged
by the teacher "simple tasks, chargedPre-school children executed some tasks
independently, e.g., dressing and undressing dahs| during other tasks, the children
occasionally needed help with, e.g., putting togeth scattered picture, joining points in the
picture, doing jigsaw puzzles, coloring picturesil@en expected the most help during
solving tasks connected with mathematical ternts,(eounting objects, segregating elements
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of a set, doing a pyramid from blocksThe pre-school children executed consequentkstas

although, during some tasks they gave up quickly.(eoloring pictures).

The child’s relations with peers during classes

The stay of the disabled children with healthy dtgh mobilizes them to a larger effort
and to overcome difficulties that appear in eveyytife. The healthy children are models to
imitate during executing a series of activities| @il the studied children had difficulties with
contacts with peers and especially in the categbxyaiting for their turn. Their verbal contacts
with able peers had, most often, a form of a conth{a@ive me! Now me! | want! Move over!),
an order (Sit here. Give a crayon. Now me. Congequestion (What do you have there? What
have you bought?), sporadic conversations. Heatthjydren react positively to disabled
children. The otherness of their peers is not fcdify for them and is not the reason for the
blockade in interpersonal relations. The placenefdisabled child in studied groups was various
and depended on the degree of the disability ambdaleeompetences. Most often (60% of
children), during group classes the child stoodlgsbut was engaged in team work. The
remaining children (40%) engaged only in their oactivities. During classes, none of the
disabled children did not cooperate with peerswhele time, 30% of children cooperated only
with chosen children and the remaining (70%) ordy & while. Most often, peers treated
disabled children positively, for example, acceptieem (60%), cooperated (40%), prompted
ideas (30%), listened (20%), respected (20%). Fpwried (10%) and moved away from them
(10%).

Abiding agreements by the child

All children occasionally did not abide to the gosunorms. To the most difficult
from them belonged agreements: waiting for thein typutting toys away, staying quiet or
moderately loud talking. Disabled children werenlble to react during encountered
difficulties. Then certain behaviors appeared, sashabandoning a task and doing a different
one, anger, patter, screaming, offensive gestoets;tance to doing a task, looking helpless.
Most joy, during classes organized by the teachawve the disabled children: rhythmic

classes, imitation games, thematic games, awaslingess by applause, and direct words of
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the teacher to the child. The children were nenarusad when: they had to wait, encountered

difficulties during tasks, and when their bestridevas absent.

The teacher’s behavior during the organization of lasses

A huge role in the adjustment of the disabled ckitdto the functioning in the
kindergarten group lays the teacher. The presehdeabled children forces on the teacher
constant, intensified attention, as well as a seokeeducational influences. In general, the
tutor did not engage the children to help in layoug and preparing didactic helps. They tried
to prepare everything earlier which not always fadothe education of creating the
environment and "organizational independehcguring classes with the whole group, the
teachers positively evaluated the disabled childMast often they accented the effect of
executing a task (very nice, great, bravo, bediyfuheir own satisfaction from the child's
attitude (I like it very much. | wouldn't have doitebetter. I'm very proud of you), they
underlined commitment (Congratulations on a wondedea. | see that you are trying very
hard. You've handled it very well). The teacheole lis to explain to the kindergarten group
the type of the children's disability with speceducation needs and encouraging a easier
contact than mutual fun, e.g., helping to dressnujine locker room, helping in activities, or
helping in pouring soup during dinner. Thereforarimg work with the whole group, the
teachers often underlined the meaning of helptti@atealthy children give to their disabled
peers.
The kindergarten teacher has to initiate the pupilsomply to social agreements. Most often,
the teachers expected from the disabled childrercéimpliance of the following agreements:
waiting for their turn, taking care of order, masfing kindness to others, talking in a
moderate voice, listening to others' declaratioesjaining silent. When the pre-schoolers
did not abide to norms, the teachers reminded thértie agreements or expressed their
feelings and wishes (I am sad. | would really like you to try). Sometimes the tutors
encouraged the children to reflection, e.g.: Wduydo us a surprise and...?, What do you
think, what can we do in this situation? An impattalement of the teacher's work with the
integration group is the ability to encourage al@idto execute tasks. The studied teachers,

most often, encouraged children with words: Trgoothis task, don't worry if you will know
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how to do it, we will try to solve it together (6086 declarations ); Will we be able to do this?

(20%); I'm sure that you can manage. (10%); | wdildel for you to try. (10%).

Final remarks

Integration in kindergarten teaches the childréat everyone can find his place in the world
and in the community. First days in kindergarten te& full of positive experiences. In a
considerable degree it depends on the preparatisarooundings by adults and creation of a
good, friendly climate in kindergarten. Direct, eyaay relations with "others" arouses
consciousness in children and adults that everybbdye even rights, despite visible
differences
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