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Satisfaction with the school as an indicator of stents’ life quality —

— the context for special education of students witmild mental disability

The experiential perspective in the studies on lifquality

The article presents basic results of studies fenduality of the students who are mildly
mentally disabled, with reference to one of theatsions of life — life at school (considering
various forms of special education). Life qualigyregarded here as a subject- and experiential
category, and is connected to a reflexive life eaabn. Assuming this perspective was a
deliberate decision, however controversial thistipalar methodological orientation may

seent

The precursor in the subject-oriented, experierstiatlies was A. Campbell, who defined life
quality as experiencing life as manifested in tbeel of life satisfaction and the feeling of
happiness. For Campbell, the basic indicator ofeerpcing life is life satisfaction, because
satisfaction, in his opinion, seems a quality gbenence which is stable over time, as opposed
to happiness which is more liable to daily moodtiiations® He confirmed this hypothesis
with a longitudinal study, which he conducted omeaed samples by measuring their
happiness and satisfaction. The correlations heived were 0.4 and 0.8, respectivély.

Evaluations of satisfaction with one’s own life pegssed in self-reports, require the participant
to reflect on his own life and to make numerous parisons. Reflecting on life is equivalent
to understanding it in a personal manner. Assuraimgflexive stance implies that one thinks

about his or her life in ways which can be desdilas: thinking about life, trying to
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understand it, trying to infuse it with deeper magrand to draw conclusions. This is when
one becomes an observer, attempting to seek meamitige surrounding reality or in his
dreams, fears and activities. Life satisfactionl@atdon is done in the context of own desires,
wishes, developmental possibilities and possiedito self-realize. Life satisfaction changes in
various life aspects over time, which reflects aiartdevelopmental regularities — children,
teenagers, adults and the elderly attach diffevahte to different aspects of lifeApart from
own values and expectations, other people, whathivdk we deserve and our past are the
criteria for evaluating one’s own lifeThe significance of one’s own past and futurehia t
present life evaluation was underscored by W. Kaatcz in his philosophical papets.
Overall life satisfaction is, as he claimed, satitibn not only with what there is, but also with

the past and the future.

The relationships between the objective conditiand the subjective life quality are very
complex and do not exhibit the simple transferhaf tonditions onto the reported evaluations.
So far, the research in this field has generatedqeestions rather than final answers. Looking
for mechanisms in how life quality is shaped (eg&dBc considering life at school), |
conducted a study on a group of students who wdddymrmentally disabled (the experimental
condition) and a group of students with full merahility (the control condition). The research
population, groups and sub-groups were homogendbsregard to life experience. The time
factor was a significant element of the researdigte since time is one of the most important
factors modifying and shaping individual life spa@éith age, the organization of dynamisms
responsible for the mainstream of children’s andlestents’ life activeness chande$he
overall comprehension of life space changes intioglao what is part of the psychological
present. The time perspective is built up towatus psychological past and futfrelhe
conducted research considered the school typehendtage of education. The participants in

the study were selected according to the formularyethree years in the educational cycle,
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therefore they were students of the penultimatssela of the three educational stages. Three
age groups can be referred to three phases of mgowp. The participants included: 313
students within the intellectual norm, 307 studanentally disabled from special education
schools and 200 students mentally disabled fraegnated schools (only primary and middle
school students in the last group). Because lidityureflection is multi-leveled, the research
aimed at activating various dimensions and levEistoa-psychological life space, which was
depicted in self-prepared research tools.

The method

The study was conducted with the use of speciabighed Scale for Life Quality and Scale
for Student’s Life Quality at School. The inspicatito the former was a scale prepared by
Campbell, which measures satisfaction in fifteda EphereS. In the conducted study, the
spheres were included which referred to childreamd teenagers’ every-day experiences. Thus
certain irrelevant spheres were abandoned, whitent@w spheres were added: the school and
Myself (self-satisfaction). The new Scale for L@riality thus consists of nine dimensions 1)
family life, 2) health, 3) friends and acquaintasic#) school, 5) free time, 6) your home town,
7) living standard, 8) financial situation in thendily, 9) Myself. considering the participants,
who were children, including mentally disabled dhein, the question of simplicity and clarity
of the scale was significant. The students evatu#ibeir lives on the 5-degree-scale with
schematic facial symbols (from very happy to anapgy face, respectively smiling and the
reverse). Similar schemas were used by F. AndrewisS Withey’, and — in researching

mentally disabled persons — by R.A. Cummins and Ldu*

Satisfaction evaluations with the use of ScaleSturdent’s Life Quality at School referred to
partial dimensions of life at school and the comgmia of these dimensions (each dimension
embraced five detailed components). The questicoutatsatisfaction with a particular
dimension was asked following detailed componenisstions. The scale embraces the

following partial components of life at school: tdnditions on the premises, 2) school
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organization, 3) classes (in general) 3a) Polisigdage classes, 3b) mathematics classes, 3c)
technical education classes (practical skills trejnin engineering schools), 3d) physical
education classes, 4) relationships with the taachg relationships with female friends, 6)
relationships with male friends, 7) extra-curricutdasses at school, 8)school cHréheir
satisfaction, as was also the case with the Soalkife Quality, the participants were asked to
express on a five-degree scale with schematiclfagiaes, circling an appropriate symbol on
the paper.

Satisfaction with the school and detailed evaluatits of the satisfaction — the results.

Considering the three types of schools in the amlyf the satisfaction with the school (the
study with the use of the Scale for Life Qualitgvealed statistically significant differences
between the groups [F(2,817)=5,148; p<0,05]. Tgsthe inter-group differences with the
Tukey's Test showed that the students from integratchools are more satisfied than the
students with full mental abilities (statisticagsificance p<0.05). No significant differences
were found between special education and standambks. However, the studies revealed that
students from integrated schools are more satisfid¢ial the school than those from special

education schools (p<0.05).

Detailed evaluations of satisfaction with the sdhibhe students expressed on the Scale for
Student’s Life Quality at School. The first aspettife under scrutiny was the infrastructural
and organizational background. The satisfactiorhwite premises and the schedule was
evaluated. The analysis of variance consideringetlauation of satisfaction of the students
from the three school types in this dimension anpises revealed that significant statistical
differences between students concern the overalisfaetion with the premises
[F(2,817)=7,970, p<0,001] and satisfaction with ifeur components: spaciousness
[F(2,817)=14,816, p<0,001], school breaks area®,§&6)=6,458, p<0,05], additional learning
rooms [F(2,817)=14,671, p<0,001] and school clessir{&(2,817)=5,114, p<0,05], but not
with satisfaction with the classroom’s decoratidasting inter-group differences revealed that
the students from integrated schools are morefigatiwith the four components than are those

with full mental abilities, as well as they exprésgher overall satisfaction with the premises,
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while the students from the special education sishae more satisfied with school breaks
areas and reveal higher overall satisfaction withgremises than the students with full mental
abilities (p< 0.05). The statistically significadifferences between the groups of students from
integrated and special education schools concermovkrall evaluation as well as satisfaction
with spaciousness and additional learning roombe-children from the integrated schools
expressed higher level of satisfaction than those the special education schools p<0.05). It
needs to be pointed out that the students fronmtiegrated schools are the most satisfied with

the premises, considering all the dimensions studie

In the dimension oéchool organization the statistically significant differences betwdbe
three studied groups concern overall satisfactiih the school organization [F(2,817)=8,857,
p<0,001] and its four components: satisfaction wikie duration of classes per a day
[F(2,817)=19,328, p<0,001], satisfaction with theration of breaks [F(2,817)=14,854,
p<0,001], satisfaction with how punctually they &rgshed [F(2,817)=26,078 p<0,001] and
with how information circulates at school [F(2,837)423, p<0,05], but not with the time at
which regular and extra-curricular lessons starkely’s Test failed to reveal statistically
significant differences in this dimension betweée thildren from integrated and special
education schools, but it did show differences leetwthe evaluations by the students from
integrated and special education students on one, hend the students with full mental
abilities on the other — the latter are less datis{p<0.05). It needs to be remarked that, in
comparison to other studied dimensions, the evalustfor the school organization and its
components are relatively low (the satisfactiorhwtite duration of classes per a day being the

lowest).

The second sphere under consideration was the tohadasphere. The students were
evaluating their overall satisfaction with the slas and satisfaction with four specific subjects:
Polish, mathematics, technical education and phlseducation). Making the overall
evaluation, the student could refer to his or haemsive field experience (various subjects).
Analysis of variance for satisfaction evaluationtpé students from the three school types
from theclassesdimension points to significant differences betwége groups in the overall
satisfaction with the classes [F(2,817)=12,122, ,p80] and satisfaction with five
components: tasks difficulty [F(2,817)=5,165, p<H),0grading fairness [F(2,817)=36,919,
p<0,001], attractiveness of tasks [F(2,817)=9,38(),001], pace of work [F(2,817)=10,504,



p<0,001] and homework difficulty [F(2,817)=6,65k}05]. Tests on inter-group differences
revealed that special education students are natisfisd with all five components, as well as
they express higher overall satisfaction with aassT'he students from integrated classes, in
comparison with the students with full mental dl@, are more satisfied with two
components: grading fairness and attractivenesgasks (p<0.05). The students from the
integrated schools differ from those in the speedcation schools in two respects: they are
less satisfied with the pace of work and tasksidliffy (p<0.05). In thespecific classes
dimensions, the students from integrated scho@dems satisfied than the students from the
special education schools with tasks difficultyPialish classes and technical education classes,
pace of work in technical education classes, anth Wwomework education in Polish and
technical education classes. They also expressehigherall satisfaction with technical
education classes (p<0.05). The evident lower faatisn of the students from the integrated
schools does not have to result from improper pegiagactivities of teachers, however, but
rather from applied standards for comparison (thikel ¢s not expected to perform too difficult

tasks, but can see that others receive differees)on

The third sphere under consideration was interpaisoelationships on the dimensions:
relationships with the teachers, relationships gtmale friends and relationships with male
friends. Analysis of variance for evaluations disfaction of the students from the three types
of schools in theelationships with the teachersdimension revealed that the studied groups
differ in the overall satisfaction with the relatghips with the teachers [F(2,817)=12,356,
p<0,001] and in the satisfaction with five compaseaf this dimension: teachers’ friendly
attitude [F(2,817)=15,482, p<0,001], trust towatelachers [F(2,817)=19,542, p<0,001], help
received from teachers [F(2,817)=11,993, p<0,00bjaining the possibility to put forward
and realize own ideas from the teachers [F(2,8105% p<0,05] and partner-like attitude of
teachers [F(2,817)=10,383, p<0,001]. Tests on 4gteup differences revealed that in all
statistical significant dimensions, as presenteavapthe special education schools are more
satisfied that those from general schools, whike students from the integrated schools, in
comparison to those from regular schools, expregheh satisfaction with trust towards
teachers, help received from the teachers and thvttoverall relationships with the teachers.
The results also show that the students from ttegiated schools are far less satisfied with

obtaining the possibility to put forward and realawn ideas from the teachers, in comparison



with the students from special education schoots ®5). This dimension of contacts with
adults is significant for self-efficiency, indepeamte and autonomy. Middle-high school
students from the integrated schools are lesdfisdtiwith trust towards teachers and partner-
like attitude of teachers than are the middle-hsgihool students from special education
schools (p<005). It is worth pointing out that thigher the stage of education, the lower the
satisfaction with relationships with the teachee, this regularity is the weakest for special
education schools students. Generally, however, rlationships with the teachers,
independent of the stage of education, bring intaf satisfaction to the students, as well as
relationships with female friends do. In tretationships with female friendscomponent, the
three studied groups differ in overall satisfactioith the relationships with female friends
[F(2,817)=6,147, p<0,001] and in satisfaction wfthur components: friendly attitude of
female friends [F(2,817)=4,620, p<0,05], help reedifrom female friends [F(2,817)=7,007,
p<0,05], partner-like treatment by female friend$2[817)=4,224, p<0,05] and number of
female friends [F(2,817)=4,314, p<0,05]. Testintgirgroup differences revealed that in all
listed categories the evaluations made by the stadeom special education schools differ
from those made by students with full mental ab#it— the latter are more satisfied. The
students from integrated schools, in comparisorh wliose from regular schools, express
higher satisfaction with help received from fem@iends (p<0.05). No significant differences
were found in satisfaction evaluation with relasbips with female friends between integrated
schools students and special education schoolsr#sidl heelationships with female friends
are in all types of schools more satisfying thams#with male friends. In the dimension of
relationships with male friends, no statisticalljgrsficant differences were found in
evaluations of satisfaction between the studerdsifthe three school types. However, the
difference between the students from integratedba@shon the elementary level are less
satisfied with trust towards male friends and paike treatment by male friends in
comparison to those from special education sch@si®.05). In the study, the effect of sex on
satisfaction evaluations emerges. Girls from irdaggg schools, in comparison to girls in
special education schools and girls with full mértaility, are less satisfied with all listed

components of the dimension of relationships witdlarriends.

The fourth sphere constitutes recreation and carkich embraces two dimensions:

extracurricular classes and care. Analysis of waBaconsidering students’ evaluations of



satisfaction with the three types of schools indgk&a-curricular classesdimension revealed
statistically significant differences in overalltiséaction in this respect [F(2,817)=11,538,
p<0,001] and in satisfaction with five componeratractiveness of extra-curricular academic
classes [F(2,817)=5,691, p<0,05], attractivenesspuairt classes [F(2,817)=4,817, p<0,05],
attractiveness of school events [F(2,817)=10,994),@01], attractiveness of school trips
[F(2,817)=17,772, p<0,001] and attractiveness &bst contests [F(2,817)=7,972, p<0,001].
Differences between the students from the intedrathools and special education schools
show only on the elementary school level and condee offer of extracurricular classes and
sport classes (those from special education sclaselsnore satisfied in this respect, p<0.05).
In the care dimension, statistically significant differencestieen the students from the three
types of schools concern overall satisfaction wsithool care [F(2,817)=10,865, p<0,001] and
satisfaction with five components: help of the smhmedagogue [F(2,817)=27,454, p<0,001],
medical care [F(2,817)=14,622, p<0,001], food mmns at school [F(2,817)=10,187,
p<0,001], safety at school [F(2,817)=9,178, p<0]CHid teachers’ contacts with the parents
[F(2,817)=9,289, p<0,001]. A significant differeniceevaluating satisfaction between students
with mild mental disability attending various sclodspecial education school — integrated
school) shows only in the level of satisfactionhwibod provisions at school — the students

from special education schools were more satigpe@.05).

Conclusions

Pedagogically speaking, one cannot miss certairclgsions which the conducted research
suggests. The idea of integrated learning seentgave failed, especially in the sphere of
contacts among friends. The conducted study alggdgpto some weaknesses of such schools
in the sphere of care and education — the childrem the integrated schools expressed
relatively low satisfaction with extracurricular askes, sport classes and school food
provisions. Further, these children were less fgadisvith teaching standards (tasks difficulty
and pace of work) and relationships with the teecfgossibility to obtaining the possibility to

put forward and realize own ideas from the teaghers

A certain incongruence strikes in the results:gtaluations on the Scale for Life Quality and
Scale for Student’s Life Quality at School do difféhe students from the integrated schools

are overall more satisfied with the school tharséhtsom the special education schools, while



analysis of their level of satisfaction by compasetends to show reverse results (with the
exception of the premises dimension). How can thasadox be explained? One of the
explanations is that the social perception of irdegyl schools, both by direct and more distant

environments, is very high.

Searching for explanations for the above discrepaaalysis of regression was carried out,
where partial satisfactions with life at school ev@mtroduced to the regression equation. The
final set of variables explaining the satisfactisith the school among the students with full
mental ability (general school) shows that the amptory power carry: satisfaction with the
premises, satisfaction with the relationships il teacher and, less so, satisfaction with the
relationships with female friends and satisfactionth school care (R=0,61756073,;
R?=0,38138126; Corrected’R0,37316041). For the group of students with medisébility

the explanatory power carry: satisfaction with #uhool premises, satisfaction with school
care, satisfaction with classes organization artsfaation with the relationships with the
teachers (R=0,60692092%#0,36835300; Corrected’®0,35995902). The regression analysis
shows completely different results for the studefrsm the integrated schools. The
explanatory power carry: satisfaction with interactin the sphere of teaching (satisfaction
with classes and satisfaction with the relationshith the teachers) and the relationships with
peers (relationships with female friends) (R=0,581B}; R=0,30342486; Corrected °R
0,29236812).
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Satysfakcja ze szkoty jako wymiar jakdci zycia uczniéw — kontekst form ksztatcenia specjalneg
uczniéw z niepetnosprawnécia intelektualna w stopniu lekkim
W artykule przedstawiono zasadnicze rezultaty hadaad jakdcia zycia uczniow z
niepetnosprawniia intelektuala w stopniu lekkim odnosze st do jednego z wymiarOwycia —
zycia w szkole (z uwzgtinieniem zréanicowanych form ksztatcenia specjalnego: szkotggracyjne —
szkoly specjalne). Badania przeprowadzono z wylsteryem opracowanej na potrzeby projektu
badawczego Skali Jas@ Zycia i Skali Jakéci Zycia Ucznia w Szkole. Uczniowie ze szkot
integracyjnych s bardziej zadowoleni ze szkoly od ucznidéw szkotcgdaych, a w obszarze
satysfakcji czstkowych zzycia w szkole ich oceny egto & nizsze nk oceny ucznidw ze szkoét
specjalnych. Dotyczy to zwitaszcza zadowolenia zrtpfekét zainteresow® szkolnych zajé
sportowych, dbakxi szkoly o wyywienie, z trudnéci zada na lekcjach, tempa pracy na lekcjach,
mozliwosci zgtaszania i realizacji wkasnych pomystéw. Ocemaglowolenia ogélnego uczniéw szkot
specjalnych wyjéniaja satysfakcje z warunkéw lokalowych, z opieki, z amigacji zag¢ i ze
stosunkéw z nauczycielami Oceny zadowolenia zetgakznidw ze szkdt integracyjnych wyjaaja
satysfakcje zwizane z procesem interakcji w sferze dydaktyki &fakcja z lekcji, zadowolenie ze

stosunkéw z nauczycielami) oraz kontakty r@mieze (stosunki z kolankami).

10



