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The system changes in education vs. the needs ofraldly mentally disabled student

Why have the problems of education become so stiageto the public recently? Is this
the result of political decisions which are notegued by everybody with recognition? If so,
this is not a subject worth scientific interest@xicthat of sociologists or political scientists.

Perhaps it is not like that at all? There mighthe context of the results of educational
research done all over the world, come the timeséone reflections.

It is time to think about the sense, purposefulmst legitimacy of the changes which
have become the reality of Polish school.

Z. Kwieciaski (2000} points out that education in Poland does not spoed to the new
conditions which are characteristic of a democrsticiety. It is almost the same as far as the
increasing autonomy of schools and teachers isezoad. The youth, however, despite the
declarations of the animators of reforms do notdeschools with skills and it seems as if the
main trend is still to favour encyclopedism. Sahe making no effort to develop interests
in and a desire to learn particular subjects. ebudt we offer students boring classes,
stereotypical, fixed interactions and school agtisgtution acting from the position of
superior power in relation to students.

The fact that the quality of education in Polaravks much to be desired has been proved
by the results of international research. In tharg 2000 and 2003, Polish students took part
in the assessment of the effectiveness of educatioch was conducted under the auspices of
the Organisation for Economic Co-operation and Dmraent (OECD). In the year 2000,
the survey covered 15-year-olds from 31 countnmekia 2003 from 40 countries. The
surveys assessed knowledge and skills in threallmasas of literacy: reading, mathematics
and science In the first cycle of the research our resulesevather weak compared with
other countries. As regards reading literacy Radtsidents took 24place (out of 31
countries) and their performance scores were anomgsveakest 25%. What is more, the

! Kwiecinski, Z. Tropy —slady — préby. Studia i szkice z pedagogiki pograaiPozna-Olsztyn, 2000.
2 In 2003 scientific literacy was separated into tempetencies: scientific thinking and problemvsd.



scores in mathematical literacy were much the sare for scientific literacy, we took #1
place. Point values computed for the percentagiesofnaximum score showed thaf'21the
best position is the weakest score at the same-t58&5% (of the one which can be
achieved). The scores in reading literacy acctum’9.88% whereas the scores in scientific
literacy account for 60.38%.

The results of the assessment, which were publishét report of I. Biatecki and J.
Haman (2000) caused consternation and started a heated discagmut the quality of
teaching in Poland. Or, put simply they provokedespread criticism and launched a
search for the guilty ones, especially that thaitkt analysis of particular variables proved
how much mistaken we have been firmly believingtdesehing standards in Poland are very
high, a lot higher than in other countries. Iieenl out that within the main competency —
reading literacy, as much as 8.7% of Polish stuigdaoquired only technical reading ability
(they are able to read a text but cannot undergtenahformation which it contains). For the
whole population of the assessed students thisatmli was: 6.2%. In the countries which
achieved the best scores it did not exceed 1% @a@med 2% (Finland). Only 5.9% of Polish
students got the highest scores compared with $h4fie whole assessed gréug-or
instance, in the highly ranked countries: 18.7%hefyouth from New Zealand, 18.5% from
Finland, and 17.6% from Austria reached the higleasl of competency.

Another interesting thing is the correlation ofdgnats’ scores with 1Q. It turns out that
the average 1Q of Polish 15-year-olds is 99 poitastrian students have 1Q higher by 2-3
points and they také"place in the domain of reading literac{/, @ace in scientific literacy
and 11" in mathematical literacy. On the other hand, Anser students with average IQ are
higher in the rankings by 7 places on average.sTihwas very easy to draw the conclusion
that the problem is related to schooling, namedylthw standards of teaching.

The year 2000 marked the beginning of the reformtke system of education in Poland.
It was firmly believed that the planned changesldauprove the situation. In the year
2003 the third edition of the OECD assessment forestisiat age 15 was held. This time
40 countries participated and similar competengiee examined, namely reading literacy,
mathematical literacy, and scientific literacy sggp@d into thinking in science subjects and

problem-solving. The data report came as a ridiels. Polish students took much higher

3 Biatecki, I., Haman, JProgram Midzynarodowej Oceny Umigasci Uczniow OECD/PISA. Wyniki polskie
— raport z bada. http://www.ifispan.waw.plpisa/raport.htn2000.

* In each of the participating countries about filnmusand students were assessed.

® Biatecki, I., Haman, JProgram Midzynarodowej Oceny Umigasci Uczniow OECD/PISA. Wyniki polskie
— raport z badd. Fundacja Res Publica, Ministerstwo Edukacji Naweeja Sportu, 2003.




places in the rankings. In the domain of readitegdcy, they came I6(out of 40) while in
2000 they were 2%out of 31. In mathematical literacy®aut of 40 as opposed to24ut

of 31 in 2000, and in scientific literacy®ut of 40 as opposed to™®éut of 32. It would
seem as if we should be proud because the scoreswueh better. The analysis of point
values, however, does not give sufficient grouled®ptimism. The mean score of reading
literacy performance in the year 2000 was 59.8802003 — 62.13%, an increase of 2.25%;
as regards mathematical literacy there was anaseref 2.5% (from 58.75% to 61.25%) and
in scientific literacy an increase of 1.87% (fré®.38% to 62.25%). As far as problem-
solving is concerned, Polish students receivedaivest mean score when compared with the
rest of the competencies which were assessed B, 2adnely: 60.88%.

Can one be glad with the above-mentioned finding&'trat do they reveal? What kind of
life opportunities and prospects do they suggesydang Poles who are very likely to seek
employment on the open, international job markétting Polish people will definitely have
to compete with their peers from wealthier coustriee countries with much longer
democratic and capitalist traditions. And no onkégiwve them any preferential treatment just
because of their origin. The things which will cbare skills, qualifications and the
knowledge with which a young person will be abl@thieve success or not.

Not all students are equally capable of gettingcatkd. The data of UNESCO shows that
about 33% of students fall behind with their stad@nd this rate increases with age). That is
why, since the mid1990s such issues as teachiongagdnal needs of both disabled people
and people with learning difficulties have attracgelot of attention and become frequently
discussed all over the world. The documents warghtioning are: the Salamanca
Declaration (1994) the Lisbon Strategy (2000the Madrid Strategy (20029r the
resolution adopted in Luxemburg (2002) — EducaitioBurope: diverse systems, shared
goals for 2010.

The Salamanca Declaration urges governmenis/eotopmost priority to the

improvement of their educational systems, in tpeiicies and budgets, and to ensure that

® Deklaracja z Salamanki oraz wytyczne dla dziakazakresie specjalnych potrzeb edukacyjnych gezprzez
Swiatowg Konfereng} dotyczcg potrzeb edukacyjnycioskp i Jakéé, UNESCO, 1994.

" Strategia Lizbaska (2000)Rada Europejska, posiedzenie w Lizbonie 23-24 m2068 — Konkluzje okresu
prezydencjihttp/ue.eu.int/fr/info/eurocouncil/indem.htm; Konikiait Komisji Europejskiej przedstawiony
podczas wiosennego posiedzenia RE w Barcelonieatgffia lizb@ska — wprowadzanie zmian”, COM (2002)
14, wersja ostateczna, 15 stycznia 2002.

8 Deklaracja Madrycka (2002Brak dyskryminacji i pozytywne dziatania gday efekcie wiczenie, Europejski
Kongres na Rzecz Os6b Niepetnosprawn26h24 marca 2002.

° Edukacja w Europie: réne systemy wspoline cele do 2@idiro Urzedowych Publikacji Wspélnot
Europejskich, Fundacja Rozwoju Systemu Edukacjirds&ava. 2002.



everyone regardless of their individual differenaad difficulties have access to ordinary
schools (The Salamanca Declaration..., 1994). fea@ns opening up possibilities for and
letting a disabled people to choose their own wiagdoication. That postulate became one of
the key words for the Polish reform of educatiol @99.

The Madrid Declaration calls for tolerance and fighainst xenophobia. It was there, at
the European Congress on Disability where the st ‘Disability is a human rights issue’
became so popular (The Madrid Declaration..., 20@¥abled people are just as other
citizens so they are entitled to have the same huights. They take every possible role in
life, including the one of a student.

The postulates of the Lisbon Strategy were espggamportant from the perspective of
educational actions. European Union leaders sthtgd investing in people and building an
active and dynamic country of welfare’ would giwe tgrounds for the knowledge-based
economy. Making this happen meant increasing invesst in human resources and giving
greater importance to continuing education. Wagly, Europe has a high rate of young
people who leave school without getting any quadtions. In 2003 the rate was 18.1% -
much lower than 10% expected for 2010 (The Lisbvat&gy....,2002).

In the resolutiorEducation in Europe(2002) a lot is said about the need to improve the
guality of education and training systems, the neeapen up ET systems to the wider world
and ensure that they are equally accessible torakk document takes a close interest in the
education of the disabled and people with learudifficulties and it firmly concludes that
Europe cannot afford to waste the human potentislich a great number of people.
Especially that the rates speak for themselve® aliteady mentioned data of UNESCO
indicates that 33% of students fall behind withirtiseudies. W. Pilecka (1998)claims that
about 20% of students of school age have learnifiguities. The analyses carried out by J.
Paiczyk (2004)* show that the disability rate is 15% (data for 2)9&ith a growing tendency
to at least 18%, one third of which concerns gngaage population.

In Poland the ideas which constitute educatiomgits for disabled people with learning
difficulties are usually expressed with such wards normalization, common education and
improvement of quality of life. Their formal begimg was the year 1993 when 4 October
regulation made it possible to form integrated s#a@s Thus, we have certain experience in

inclusive education. What is more, the first eyof primary education in the reformed

19 pilecka, W. Pedagogika 0s6b z trudsmami uczeniu si [in:] Dykcik, W. (ed.),Pedagogika specjalna.
Wydawnictwo UAM, Pozné&, 1998.

1 paiczyk, J.Przedmowa Ksiki, Pedagogika specjalna wobec zatgbi wyzwai XX| wieku WSPS, UAM,
Pozna&-Warszawa, 2004.



school system ended. Also, two cycles of gymnasdocation were completed. The time
has come for first reflections.

Are the system changes in education of disableglpeaeflected in the higher level of
their school attainments and do these changesspame with the needs of students with
special educational needs?

That disabled students changed their preferenciaeiohoice of the education way is an
unquestionable fact. The findings of Jn€ayk (2004) indicate that there was a quintuple
increase, from 14 to about 71 thousand, in the murabstudents with special needs who
attend regional schools - the ones nearest toltleenes. The question is: how effective this
education system is especially in the context o$¢hstudents’ special needs and abilities.

Both theoreticians and practitioners agree thaigiht be very difficult to include
mentally disabled students in the common educati@ndinary schools. (Z. Palak, 1943)

The research results show that teachers do notitbka favourable eye upon the idea of
common education for mentally disabled studenemirdinary class. About 88% of them
would not admit such students into their class (Bzustowicz, 19943,

Teachers’ most common attitude toward mentallyldeshstudent is largely based on pity
and compassion. About 49% of the examined teadtzers these attitudes. About 70% of
teachers have an unconstructive approach whichmwesontribute to disabled people’s
development (I. Dajnowska, Cz. Kosakowski, 2663)

The research findings point the lack of congruanaghat teachers say and do. On the
one hand, 96% of teachers believe that it is ptesgtbchange mental disability (1.
Dajnowska, Cz. Kosakowski, 2003). On the otherdha#0% of teachers do not and about
30% of them think there is a little likelihood theentally disabled will find employment (l.
Dajnowska, Cz. Kosakowski, 2003).

Very interesting in the context of fulfilment ofsdibled students’ educational needs appear
to be the research findings which concern the ags&st of opportunities and needs by
students alone. E. Minczakiewicz (2083jtresses that disabled students’ own personal

2 palak, Z Z bada nad integracyjnym ksztalceniem dzieci niewidomfint] Ossowski, R. (ed.)Sytuacja
zyciowa dziecka niepetnosprawnego w rodzinéydawnictwo WSP, Bydgoszcz, 1993.

13 Oszustowicz, BUczei upasledzony w szkole masowgin:] Fenczyn, J. Wyczesany, J. (edEjlukacia i
integracja osob niepeinosprawnycRPSON, Krakow. 1994.

14 Dajnowska, 1., Kossakowski, CRostawy nauczycieli szkét masowych w stosunku déegizonych
umystowo jako jeden z wyznacznikéw efektyainotegraciji. [in:;] Chodkowska, M. (ed.)Vielowymiarowe¢
integracji w teorii i praktyce edukacyjnéydawnictwo UMCS, Lublin. 2003.

15 Minczakiewicz, E Miodzie niepetnosprawna i jej rodzice wobec integracii kealeyjnej [in:] Kazanowski, Z.,
Osik-Chudowska, D. (ed.ntegracja oséb niepetnosprawnych w edukaciji ignéejach spotecznych.
Wydawnictwo UMCS, Lublin. 2003.



choices of common education depend on the kindsabidlity they have. Mentally disabled
students choose segregating education because f#ahthey might be rejected and
discriminated by their fully-abled peers. 19.6%éntally disabled students are aware of
their imperfection (E. Minczakiewicz, 2003). Thasadencies are proved by the research
carried out by M. Chodkowska (2002) The author advances a thesis that mentally idab
students are isolated and rejected by their pdargenerally accessible schools this was
found to be the case for 69% of students and f&6 BOintegrated education. If we expand
this group by adding the students who are isolb&duse of their unfavourable social
situation, those rates are 78 and 70% respectiveblso turns out that the number of
negative attitudes of fully-abled students towdhdsr disabled peers goes up with years of
common education. There are about 20% of negakiv&es more in higher grades than in
early-school grades (70 to 50%) (M. Chodkowska 4200

A mentally disabled student faces a lot of problémasducational situations of an
ordinary school. The most important ones are cciedewith cognitive disorders — the ability
to cover the basic school curriculum content ofegaheducation which has been the same for
mildly mentally disabled people as for the intefiedly-abled since 1991. Other problems
are related to adaptation abilities. Mentally blsd students find it much more difficult than
their abled peers to adopt and conform to sociahso They need a lot of support and
appropriate conditions to do it more easily.

Will they get such support in the environment giemerally accessible ordinary school?

The findings of the research which | did in gratlds and I1V-VI of generally accessible
schools show that students with learning diffi@dtget results which indicate a mediocre
degree of their adaptation to school situatione TIBI questionnaire of E. Schaefer and M.
Aronson (J. Rembowski, 1973)which | used in my research assesses schoolaitapby
attributing point values to descriptive grades, (&0; (+)60 means very good degree of
adaptation; (+) 60; (+) 30 — good; (+) 30; 0 — age, O; (-) 30 — disordered; (-) 30; (-) 60 —
severely disordered and finally (-) 60; (-) 90 dadgustment.

The score of students with learning difficultiesswét) 20.2 which means average degree
of adaptation, yet the above-mentioned figure ry etose to the value denoted as good
adaptation. Unfortunately, at the second educaltistage, in grades IV-VI, students gained

the score of 4.01, still within average scores kegdut the result is very close to the low

16 Chodkowska, MProblemy pedagogicznego wsparcia uczniéw nieggirawndciq intelektualm w zakresie
spotecznego funkcjonowania w klasie szkoliij] Palak, Z., Bartkowicz, Z. (ed.YVsparcie spoteczne w
rehabilitacji i resocjalizacji.Wydawnictwo UMCS, Lublin. 2004.

" Rembowski, JPrzystosowanie dzieci do szkaf¢wartalnik Pedagogiczny”, 2. 1972



border of the bracket — close to disordered adaptatAs the research findings indicate, the
level of school adaptation of students with leagrdiifficulties goes down together with years
of school education. It means that generally ssibée school is not able to support a
student with learning difficulties in overcomingagudation problems.

Will the school be able to do it in the case ahentally disabled student? Research was
conducted to find out how mildly mentally disabkddents adjust to the situation of a
generally accessible school and it produced iniegéindings®. It appears that the
adjustment of the assessed students of gradeschHlbe described as average (+) 1.73.
However, the score close to the one of adaptaigorder is rather worrying. What is more,
it is worse than the score received by mildly disdlstudents from special schools (+) 4.75.

Interesting conclusions can be drawn from the corspa between mentally disabled
students and students with learning difficulti®®e need to remember that opening up the
education system for the needs and preferencesaifldd students leads to the prediction
that more and more mentally disabled studentschibose education in a regional school —
for avoiding stigmatisation. Another highly preible thing is, unfortunately, that mildly
mentally disabled students will become closesheairtcharacteristics to students with
learning difficulties (from generally accessibléasols).

The way a generally accessible school copes withngpproblems of students with
learning difficulties will be prognostic in the dext of possible educational success of a
student with global disorders.

It is little wondering then that the decrease im lwel of adaptation to school of students
with learning difficulties, which is observed wilears of education, is giving us great cause
of concern. The score ranges from 20.2 to 4.0aw Hower can it go down if the score of
departure for mentally disabled students from gaheaccessible schools is — (+) 1.73. That
is a real threat of those students’ adjustmenordes. In addition, there is only a slight
chance of preventing that from happening — esdgaidlen we closely examine the results of
the above-mentioned research connected with tesichigrroach to disabled people.

Teachers have trouble with the real assessmeheddfficiency of integration activities.
78% of teachers describe the inclusive actionkeir schools as good whereas 28% of
teachers as very good. Yet, at the same time ldahildren are isolated and rejected in
kindergartens, primary schools and gymnasiums. résearch shows that 54% of children
attending kindergartens, 46% of pupils from gradkisof primary schools and 37% of

18 The research was carried out among the groupdd§t@lents, 30 students from grades I-I1l eacbhmfr
primary schools of tadVoivodeship.



students from higher grades and gymnasiums exmerieolation. In the analogical system
27, 34 and 29% of students meet with rejectionMAciarz, 1999; J. &bka, 2003; K.
Cwirynkato, 2003%°,

Another strong evidence to show the problem of mgehe needs of mentally disabled
students in generally accessible schools is cosfirbyy the research results of Z. Gajdzica
(2003¥°. It turns out that the inclusion of a mentallgatled child into an ordinary class
does not change a thing. The average class size same — 26 students (25 in the
countryside, 27 in towns). There is no individaation of school curriculum. M. Ogorzatek
(2003¥* discovered that no extra-curricular activitiesonool subject competitions are
provided for mentally disabled students in gengradicessible schools. What they receive
instead are re-education classes to catch up keihfully-abled peers. Disabled students are
also left out of fulfilling particular school andiass functions.

It turns out again that the implemented inclusiggams are actually a sham, not genuine
efforts taking into account the needs of disabtedents.

The research results indicate that the extendinipeorange of educational services is not
synonymous with the meeting of needs, especiatigdtof disabled students. This process is
neither easy nor fast. Not only are formal condisi necessary but the ones connected with
unethical sphere as well. It takes time to edutssehers, make them change their approach
to disabled students, help them open up to gettvgved in teaching a student which due to
his/her special needs can certainly become aestg#l If teachers find the strength to take
up the challenge, the will definitely get a lotsaitisfaction. And the harder the task becomes

the stronger and deeper their of feel satisfagiohdo believe it is possible.
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petnosprawnych i niepetnosprawnych. Zagma i rzeczywist@. Wydawnictwo Fundacji Humaniora, Pozna
2001. Cwirynkato, K. Pozycja socjometryczna uczniéw niepetnosprawayphstawa nauczycieli wobec
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The system changes in education vs. the needs ofraldly mentally disabled student

It is time to think about the sense, purposefubreasd legitimacy of the changes which
have become the reality of Polish school.

Education in Poland does not correspond to theawwlitions which are characteristic of
a democratic society. It is almost the same aadahe increasing autonomy of schools and
teachers is concerned. The youth, however, des@tdeclarations of the animators of
reforms do not leave schools with skills and itsees if the main trend is still to favour
encyclopedism. School is making no effort to depahterests in and a desire to learn
particular subjects. Instead, we offer studeotiny classes, stereotypical, fixed interactions
and school as the institution acting from the posibf superior power in relation to students.

We must to talk about education, specially whemtieenbers of education are pupils with
special learn difficulties. Zmiany systemowe w ealtjka potrzeby ucznia
upasledzonego umystowo w stopniu lekkim

Streszczenie

Czas zastanowi sii nad sensem, celowma i zasadnécia zmian, jakie staly si
rzeczywistdcia polskiej szkoty.

Edukacja w Polsce nie przystaje do nowych warun&lBarakterystycznych dla
spoteczéstwa demokratycznego. Podobnie jest w przypadktgpogcej autonomii szkoét i
nauczycieli. Mtodzie natomiast, mimo deklaracji animatoréw reform, wigosi ze szkoty
umiegtnosci, w dalszym cigu gtdownym trendem wydajecsihotdowanie encyklopedyzmowi.
Brak w szkole nastawienia na ksztattowanie zaistaga i zamitowar do poszczegoélnych

przedmiotow. W zamian najeziej fundujemy uczniom nudne zaja, stereotypowe,
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utrwalone interakcje, szkot jako instytuag wystkepujaca w stosunku do ucznia z pozycji

wiadzy.
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