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Philosophical approach towards rehebilitation of tle deaf

Studying special pedagogy seems to be an obligéskyfor every pedagogue, both because
of the scientific and social reasons. Getting tovkrthe causes, symptoms and results of
disability helps the pedagogue to understand b#teeconditions of improper functioning of
the human organism and the conditions of a hande@dperson psycho - social adaptation.
Special pedagogy surveys the education realityifferdnt aspects: etiology, prevention,
phenomenology and therapy. Pedagogy is then a ebapsive science. It is descriptive in its
character and on the basis of observation, expegiand pedagogical practice, analyses the
phenomena of bringing up and education of the ltapgied children. It should be noted that
it not only describes the symptoms of their hamglichut also the children's skills,
achievements and the peculiarity of their adaptatm living in society, in spite of their
handicap. Pedagogy is also a theoretical scientegaseralizes the experience in the form of
concepts and ideas and it strives to work out be®ry explaining the regularities of the
process of education of children with special etiooal needs. Special pedagogy, apart from
its practical, descriptive and theoretical functidras also normative functions. It formulates
aims and principles of special education and foionatdecides which organizational,
conceptual and methodological forms create the nedtctive and desired way of

rehabilitation of the handicapped.

These reasons makes special pedagogy, a scien@geehdgn the subject matter of
handicapped people, immensely in need of undeigakinltiple approach towards this reality,
on which its attention is concentrated. It mearet #ichievements of other sciences, like
biology, psychology, sociology and philosophy, ddobe taken into consideration. It is
especially philosophy, a science of multi-centuadition and great representatives that is
immensely significant in looking for the basis, senand perspectives of the future
development of pedagogy, of which special pedag®yya sub-discipline. It brings a

significant contribution especially as far as thensa of education and basic values are



formulated. Philosophy supports pedagogy in itsmative aspect, helps to choose direction

and perspectives of interést

Undertaking the reflection about a handicappedgreitsmust be stressed that it is philosophy
that heads for searching the handicapped persssesniee. Continuously asking the questions
about:Who a handicapped person jdfies to establish the sense of his or her antadigy.

W. Chudy writes that the sense of the handicapmesiop's accidentality appears in its most
direct and obvious form (in the street, in the alavf passerbys) through a deformed physical
appearance, attributes like a special white stickilie blind or a wheelchair. Disability and
the emotions accompanying it evoke different reasti beginning with sympathy, through
fright and fear, to distaste. The author remindg tme of the most important dimensions of
human culture is the dimension of moral culturethis dimension objective sense of the
handicapped person’'s life seems to be a speciferion and test. A handicapped person, as
each person in general, has to be affirmed by sthiris may be expressed in the form of
help, solidarity, consolation or ordinary interpmal kindness and friendliness. Subjective
aspect of this obligation is expressed as the teaffirm a handicapped person and do good
for him or her. Objective aspect in this contexthisman nature that cannot be met with

indifferencé.

During the centuries the situation and social wdgs towards the handicapped has been
changing, depending on inter- and intraculture d@erss. These changes have directed
towards more and more positive attitudes towaréshiindicapped, i.e. beginning with the
attitudes of discrimination, through isolation, €@nd segregation, towards the contemporary
integrative approach. The most rudimentary needs of the handicappedbleedike
elimination of the urban and architectural barriéetter access to information about different
forms of financial and material help, needs coreeawith transport and communication,

medical care and rehabilitation, are satisfied

The most difficult thing, though, 80 overcome these barriers which are invisible, and
destroys these walls that have been built in ourdsii People with hearing impairment live
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among us, but their problems are for the hearingety so unknown as if they concern aliens
from a different planet, with whom we are unabledomunicate. [...] Outwardly it seems as
if it is enough for them to be cared by specialistdoctors, speech therapists, special
pedagogues and translators, who in a professionaly wiill overcome the difficulties
connected with hearing impairment. However, inlitgat is the lack of social openness,
desire and skills of communication with people wibaot hear the sounds of speech and the
fact they cannot speak properly, that forms thennnaason for the handicap that endangers
them: the state of being deaf and ddnibeaf people have disturbed dimension of language
communication. In their life, apart from the ontgical accidentality that is characteristic to
every human being, the horizon of language accitigntappears That is why they are a
group of handicapped that is most loosely integratih society.

Children and adolescents with profound prelingugdring impairment, who in their verbal
communication do not use their hearing or use & minimal amount, are still condemned to
get education and live in a separated society raggghby communication, verbal and cultural

barriers

Better educational conditions are possessed by tble#dren who were born in a family
where the parents are deaf (about 10% of all thpeilption of deaf children are born to deaf
parents). Using natural sign language, they caabbsh a good contact inside their families.
However, these deaf children whose parents arengepeople (90% of all deaf children) are
deprived of a close, intimate contact even withiairt families. Reflection on this fact brings
us back towards the philosophy field and philosoghreflection about a human being who
happens to be a hearing impaired person. A fundeahgnestion Who my deaf child is?
formulates a problem of not a minor importance.eRexr always ask this question, even if
they do not put it in a verbal form. It is presantll parents' thoughts and emotions after they

have been informed about the hearing impairmetheif son or daughtér

K. Krakowiak undertaking an attempt to answer tpigstion, singled out and categorised
fundamental philosophical assumptions that can dasd in main conceptions of Polish
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audiophonology and special pedagogy of the e@h the basis of theoretical reading,
observation of practice of deaf education and disicun concerning rehabilitation, upbringing
and education of the deaf, she singled out thrpestyof anthropological assumptions that
form the bases of pedagogical conceptions thabaite described and used in practice today.
In order to categorise and characterise them she tieem conventional names: biologism,

sociologism and personalism.

Biologism, according to K. Krakowiakias at its springs the notion of a human being as a
living organism, in which an important organ hasehedamaged and because of that the
whole organism functions improperly, it is not aldpontaneously to get used to the
environment and in its development plenty of dysfon and deficits can be observed
Properly functioning hearing, especially as far tae perception of speech sounds is
concerned, is (in these conceptions) regarded esnibst important feature of the human
organism. On these basis hearing impairment mayebarded as a loss of a constructive

attribute of thehomo sapienspecies.

Biologism, that is a prevailing conception in conporary special pedagogy of the deaf, the
author continues, has its source in medical scielmcé¢his perspective a hearing impaired
person is somebody who is incurably ill, who ned@sapy, rehabilitation and other special
educational and rehabilitation therapies, that diowever, at reaching a state slightly only

resembling the norm.

The conceptions based on the biologistic approgmn ahe fields of hope, pointing at
different means of help, such as curative procedyreedical treatment, hearing aids,
rehabilitation) and the revalidation procedurescty connected with them. The aim of these
procedures it to streamline the whole organism eoohpensate for its deficiencies by
different surrogate abilities so as to make it gmedor a deaf person to function in a given
way in a model that is supposed to be a model néon.deaf children the most important
element of this model norm is to possess the ghlithearing and speaking. Many of the
conceptions that are based on this model stressolkeof the "mother - therapist” and
different specialists engaged in therapeutic, r@itetiion and educational procedures.
Rehabilitation hyperactivity and constant searahtlie ultra modern technical aids comforts

the parents' conscience, but at the same time oamglboth the parents and their children to
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psychological overstress and experiencing disorderpsychological functioning that it

causes. Mother - therapist, overworked too muclvatibe human endurance by the duties
imposed on her by this model, is incapacitatedyced to an object whose main goal is to
serve short- term child's needs, looses all thé&ates of a mature motherhood. Her child,
despite the mother's indisputable heroism, as ékalt; becomes psychologically orphaned
and at the same time deprived of personal autonioecguse of the mother's overprotective

behaviour.

Contemporary conceptions of the special pedagogthefdeaf that tries to overcome the
reductionism of biologism, are based on the prilecipat stresses the exceptional importance
of the socialisation process in the developmena afeaf child and they are named by K.
Krakowiak sociologism conceptions. The represeveatiof this trend appeal to communities
of big numbers of deaf and deaf - and - dumb pe&@sarching arguments that could justify
the existence of such communities they put forwhebretical arguments and concentrate
their attention on premises stemming from ethnalalgand ethno-linguistic research and
discoveries. The theses arisen from these researtiat one about the multiplicity and
diversity of cultures and the second about usinthbge cultures different types of languages.
On the basis of these principlesdeaf person is not perceived as a handicappedfdresor
she lives in a society of persons similar to hisher. It is assumed that a community
consisting of deaf people creates independent rejlhased on their own language image of
the world and their own hierarchy of values. By lagg, to the group of deaf people the

features of an ethnic group, so called languageonities, are attributetf.

Supporters of this way of thinking assert that deadple can by happy living in their own
community, as they understand each other well th&hey do not suffer from being
handicapped when they live in a society in whicbytfeel understood by others. Thanks to
such communities deaf people recover their autondmicrakowiak thinks that according to
the ideology (based on the principles of sociologis deaf child becomes a fully efficient
member of the society of the deaf and he or she doeneed the language of hearing people,
their national language. Sign language makes isiplesfor deaf people to create their own

culture and a dignified life in "the world of siles!".

The third antropological approach as characterise®. Krakowiak is personalism. On the

basis of this approach a person should be treatedsabject and aim of all human activities,
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not as an object or tool serving the realisatiom specified ainThe answer for the question
“‘who my deaf child is?” based on the theory of meralism consists first of all of the thesis
that a deaf child is a person worthy of care andamditional affirmation despite the grade of
the hearing loss, the level of his rehabilitationh@&vements, the lack of speech, speech
retardation, or the way of communicating with othpgople. The child's dignity, not any
other child's characteristics, or the aim of ourtigities, is a sufficient motivator for the
parents’ and pedagogues’ care of the child’s profpemg condition, development and
education. The personalistic theory neither enlargjfee problem of the hearing impairment
nor denies it. It allows avoiding reductionism aodncentration on the handicap and its

consequences only. Disability is treated as a radtciharacteristic of the human conditidhs

In the personalistic approach, hearing impairmalthough seen as a source of the person's
suffering, makes a special value in person's spiridlevelopment. It makes visible higher
values that are deciding in the search for the esaishuman life. Encourages man to
overcome the barriers, undertake efforts to overcemil included in them and look for new
good. In this conception all the activities for th@ndicapped people: medical, rehabilitation,
revalidation, gain a new dimension - they are bengmvorks of love. They are directed
towards the social affirmation of the dignity ofcegperson - not excluding a deaf person, at
finding a place in the society by a deaf personmgiroving the quality of life and widening
the educational chances. These activities in tbesence are oriented towards creating the
conditions supporting the integral development opeason: physical, psychological and
spiritual. According to the personalistic approgeiments have natural right to bring up their
deaf children. Family is seen as the most propemaonity in which a deaf child can live and
develop properly, having access to all the valueated for men and by them.

Summing up the above philosophical approaches coimmgethe rehabilitation of the deaf
persons it can be unambiguously stated that thees dot exist one ready prescription and
there cannot be established one direction in whigh rehabilitation can lead. It is a
commonly known thing that the needs of a deaf chid his or her family have to be
diagnosed and considered individually, carefullyd aeliably. To conclude, it should be
stressed that each parent, teacher, form tutoragist and specialist who undertakes the
education, rehabilitation or bringing up deaf cheld, should be aware in which direction his
or her activities lead the child. Choosing (biokgi sociologism, personalism) they should
be convinced as far as the wisdom of their decimaoncerned, they should be directed only
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by a real good of the deaf child, taking into actofirst of all his or her future life in the

society. While choosing proper organisational sohg or methods of work the parent or the
specialist should choose only these that are pad@en, scientifically checked and having a
clearly constructed philosophical foundation. Thake responsibility and they will have to

settle it both in front of themselves, the deafdttie whole society.
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Filozoficzne spojrzenie na rehabilitacg niestyszcych

Streszczenie

Celem niniejszego artykutu jest wzbudzesigiadomaci i refleksyjnego podégia do procesu
rehabilitowania niestyszych. Rodzice, wychowawcy, nauczycieli — spegfalidokonujc wyboru

srodkéw i metod rehabilitacji niestyszych okrélaja przez nie kierunek drogi pegiowania.
Wybierapc koncepgi oparty ha zalgeniach: biologizmu, socjologizmu, czy personalizpanosz

odpowiedzialnéc, za przyszte losy niestyszego wychowanka.

Philosophical approach towards rehebilitation of tle deaf
Summary
The aim of this article is to arouse the awareessreflective attitude to the process of rehattibn

of the deaf. The parents, the form tutors, thehteecand the specialists, by making a choice ohsea



and methods of the rehabilitation of deaf, theyeduine by them the ways of progressing. By
choosing the conception based on the assumptiortieobiological, sociological or personalistic

approach, they hold responsibility for the futuféhe deaf pupils.



